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Introduction

Teaching literature to EFL students has constitat® enormous and a sharp challenge
so far; that many teachers are becoming increasitigtouraged from teaching this module
as they find themselves in part obliged to teachlestts suffering not only the linguistic
incompetence, but the cultural unfamiliarity of titerary text as well. Most of the time and
being unaccustomed to reading on a regular basik, dfidents are ignorant of the culture
described in the literary work studied whether geamovel, a play or other genre.

The paper argues that the written version of ttezdry text, the teacher explanation,
the student imagination, word meanings, maps, actirgs are not sufficient for a good,
clear, and full understanding of the cultural mgssalisplayed in some literary works.
Therefore, the overall aim of this paper is to shbew helpful and rewarding is the
combination of both the filmed and written versiafscertain literary works such as novels

and plays to realize a full understanding of therdiry content, mainly the cultural one.

Moreover, for the most part, EFL students have mar gxperience at all of studying
literature in the target language and this actuaidates a bewildering situation to the teacher
especially when drawing and describing the culttreahework. What worsened the situation
is the fact that students themselves confrontaitee with the belief that the latter per se is a
grey area i.e. full of uncertainties and this hisdine development of their critical minds and
skills. Hence, based on their personal experienuast teachers agree that the majority of
EFL students respond positively to audio visuabueses as they assist the illumination of the

context where the target language is used. Tharethe implementation of multimedia, in



particular, the filmed versions of certain literamorks in non- native context not only
describes and pictures the foreign culture, buteases the EFL students confidence when
approaching literary texts and encourages thenséotleir creative imagination to think; as
they transform the literary study from a boring ahfficult task into an amusing, enjoyable,

and interesting one.

The Importance of Incorporating the Teaching of Cuture in EFL Classroom

During the last few years, there has been much awaremsssnaistence on the
important role of culture in the teaching of a fgrelanguage. Therefore, the assignment of
cultural learning in the foreign language classrdws been the anxiety of many teachers and
scholars and has raised considerable controversya Anatter of fact, foreign language

learning is foreign culture learning as language @nture are so intricately intertwined.

“Foreign language learning is compriseflseveral components,
including grammatical competence, communicative pmiance,
language proficiency, as well as a change in aléts towards one’s
own or another culture. For scholars and laymenkeli cultural
competence, i.e., the knowledge of the conventmmgpms, beliefs,
and systems of meaning of another country, is jd#bly an integral
part of foreign language learning, and many teashkave seen it as
their goal to incorporate the teaching of culturetd the foreign
language curriculum” Thanasoulas, 2001)

In the past decades, language education reseaghreliaaled that language and
culture are inseparable. Cultural awareness andetitaing of a target culture can assist the

achievement of second language proficiency (Kram&&83. In Kramsch’s view, second

and foreign language learners necessarily becoaredes of the second culture because a
language cannot be learned without an understarwfinije cultural context in which it is
used. He adds that Language is the principal medneseby we conduct our social lives.
When it is used in contexts of communication, ib@aund up with culture in multiple and

complex ways_(Kramsch, 1998. 3). Tang (1999suggests that to speak a language well, one

has to be able to think in that language, and hbeght is extremely powerful. Language is

the soul of the country and people who speak ihguage and culture are inextricably linked.



In fact, shedding light on the cultural elementstioé foreign language is very
advantageous. Modifying Seelye’s (1988) ‘sevenigoé cultural instruction’, Tomalin &
Stempleski (1993: 7-8) listed the following advay#s behind the teaching of culture in the

foreign literature classroom:

« It helps students to develop an understandingneffact that all
people exhibit culturally-conditioned behaviors.

« It helps students to develop an understandingsibeial variables
such as age, sex, social class, and place of residefluence the
ways in which people speak and behave.

+ It helps students to become more aware of conveatioehavior
in common situations in the target culture.

« It helps students to increase their awareness ef dhtural
connotations of words and phrases in the targguiage.

« It helps students to develop the ability to evauahd refine
generalizations about the target culture, in teohsupporting
evidence.

« It helps students to develop the necessary sladll$otate and
organize information about the target culture.

« It stimulates students’ intellectual curiosity abailne target

culture, and to encourage empathy towards its peopl

Above all, integrating culture in the foreign lis¢ure classroom increases enthusiasm
and enables students to take control of their ayanniing as well as to achieve autonomy by
evaluating and questioning the wider context withimch the learning of the target language

is embodied.

The Impact of Cultural Unfamiliarity on Literary Te xts’ Comprehension

Before explaining cultural unfamiliarity of litenatexts, it is crucial to cast some light
on the meaning of the word culture. The latter lmtdistinguishes people of one group from
another not only in terms of race, religion, orazdbut also in terms of distinct patterns of

behavior, perceptions, interpretations, ways afkimg and feeling which are simultaneously



shared by and yet unique to the group of people sltere the same culture. So, culture

influences people’s perceptions, responses antiorat¢owards things or issues in life.

In fact, cultural unfamiliarity hampers studentsiderstanding. As a result, students’
comprehension and motivation to read the text agliline because the “text might remain a
‘mystery’ to the reader’ (Delanoy, 1991) in spifetee teacher’s attempts at enlightening the
cultural background of the text. This may provééoa heavy burden on the teachers whom

themselves may find the culture of the text aleethem.

It is popularly believed that enjoyment of a litgraext stems from the readers’
comprehension of it. Among the factors that agtistunderstanding process is a clear idea
and description of the foreign culture displayedha literary text. Accordingly, to achieve
full comprehension of the literary work, it is esg8al to have an enlightened idea about the
foreign culture described in it. If readers suceektb understand the cultural framework of
what is read, it would become very easy to achieméerstanding and subsequently
enjoyment. This justifies that cultural unfamiligriholds back reading, comprehension, and

enjoyment of a literary text in the EFL classroom.

Most of the time, EFL teachers follow the most iiadal approach i.e. the cultural
model when teaching a literary text. The culturadel examines the social, political and
historical background to a text, literary movememisd genres. In view of that, the literary
text is seen and used as the main source of infamabout the target culture. If the latter is
not enlightened, a deep and full comprehensiomefliterary text will never be achieved
entirely. All in all, cultural unfamiliarity of literary texts may be aoplem to EFL learners;
and methods have to be found to lessen the difiesuand enhance the output of literature
teaching and learning in EHiterature classrooms.

Films as New Method of Understanding Cultural Elemats in EFL Literature
Classroom

Lately, it has been argued among some literat@eh's that language acquisition and
knowledge of the target culture through foreigngiaamge classes can be enhanced by
implementing teaching aids such as media. Moviefilos are widely used as a teaching
material in foreign language classes as they ared@dium which can convey informational

content and insightful learning experiences of tdrget culture and language. In addition,



movies are an economical substitute for field tapsl other real visits to a country in which
the target language is used. According to Kram@®93) Films are a multimedia technology
being implemented in language education as an maiither real-life material that replicates
alternative ways of acquiring knowledge that aféed@nt from printed media. Films offer an

exploratory and motivating type of learning asdult:

= Films provide a world of knowledge that is non-sefially organized and that invites
relational thinking and hierarchical structuringtbé phenomena observed.

= |t is suggested that students have to learn howst the acquired knowledge in
varying situational contexts for varying purposesl anovies enhance a domain of
cultural knowledge that has to be learned acrdésrent contexts.

= |t is believed that movies invite learners to reiptet, reorganize, and reconstruct
prior knowledge in light of the new, to recognibe traces of prior texts and events as
they appear in new contexts, endowed with a neweval

= Films are an accessible authentic material anthltee construction of certain social
reality by a society in dialogue with itself. Hagibeen exposed to movies, non-native
learners have to construct and reconstruct the imgsn

= Upon finishing watching films, a common comprehensclassroom activity is to
have a discussion in which students are given appities to explore various levels

of understanding and to be conscious of their ommtedge assets and deficits.

Hint on Using Films in EFL Literature Classroom

In fact, cultural awareness of the talgeguage helps widely the development of
the linguistic and communicative competences. M®wan serve as real cultural texts in EFL
literature classroom where students are requireekprvess themselves and communicate in
activities such as asking questions, giving answarsliscussing what happened in the films
which were watchedAs a matter of factClassroom-based activities can be designed
according to the curriculum, students’ background knowledge, their level of proficiency,
and other related factors to incorporate languagming related to cultural knowleddeasks
may vary fromdescribing what happened in the scenario, predjctiwhat will happen
afterwards, referring to specific communitiesheit own native culture, along with specific

products, perspectives, and how individual persamsm they know respond to this practice.



Moreover, cultural interpretations taskaynbe practiced at a certain level. These
tasks are based on cultural information elicitedthe movie. At this stage of learning,
students are invited to learn how to make inferehgpotheses, substantiation, justification,
comparison and contrast, and other forms of lartgaeé link concrete to abstract. At this
point, questions such as: ‘what cultural attitudedues, beliefs, or perceptions are explicitly
and implicitly portrayed in the shown movie exc@pthow might participants in the given
scene differ in their perceptions of this eventAgw do distinct communities within the
culture differ in their perspectives on certainuss?’; ‘and how do these attitudes, values,

beliefs, or perceptions contrast with those of othitures that you know?’ can be asked.

Furthermore, students may learn how $poad expressing their feelings, opinions,
values, beliefs, concerns, awareness, intentiotrafegies, decisions, or plans as they
anticipate further involvement in the cultural pbherenon. To put this approach into practice,
students might be asked to respond to the quesfanmstance: ‘What thoughts, feelings, or
opinions do you have about this cultural phenom@hdbescribe any personal experiences
you have had with this cultural phenomenon.’; ‘Dauyshare the cultural values, beliefs,
attitudes, or perceptions of this cultural phenoom&y ‘What more would you like to know

or do in regard to this phenomenon?’.

Conclusion

The paper has discussed the importance of integréte cultural knowledge in EFL
learning and literature classroom by having stusieevealed their perceptions of the target
culture through the implementation of movies where considered very motivating and
culturally fruitful. As a matter of fact, the impteentation of movies in the EFL literature
classroom has proved to be an effective strateggluoidate this class and transform the
boring task of literature learning into an entenitagg and amusing one. This paper has shown
also that the more knowledge and understandingheftarget culture is enlightened and
gained, the more an increase in the studentsalyetnowledge and linguistic competence of
the target language, which is used in the movigsgative speakers, is expected. In Last of
all, gained cultural knowledge not only developgdents’ language abilities for effective and

appropriate communication within cultural contegfsthe target language and culture, and



their capacity to engage into intercultural sitoasi, but free students’ critical minds and

creative imagination to think as well.
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